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Fifth-Year Interim Report, Part V 

Nicholls State University 

Quality Enhancement Plan Impact Report 

 
Section I: Introduction 

 

Student Advising and Mentoring (SAM) at Nicholls State University sought to have a significant 

impact on students’ extracurricular engagement, satisfaction with advising activities, and awareness of 

and participation in high-impact learning practices.  The QEP was wide-reaching and ambitious, 

resulting in the adoption of freshman- and sophomore-level reflective-writing practices and a large-

scale professional development program.  Both of these impactful initiatives will live on at Nicholls 

after proving to be effective at helping students plan their academic and career goals and supporting 

faculty and staff as they walk with students on this journey. 

 

Perhaps the largest impact of the QEP is not the measurable gains in student learning, but in the 

emphasis that is now placed on the importance of a meaningful advising relationship.  The SAM 

program saw no impacts from the COVID-19 pandemic.  The activities planned for students, such as 

the reflective writing activities completed by freshmen and sophomores experienced no interruption.  

The SAM Advisor Training Program helped support faculty and staff in their work with students who 

are facing difficulties and was transitioned to an online format with no difficulties.  Assessment of 

SAM activities has helped our campus become more aware of student concerns and has helped faculty 

and staff become more proactive when working with at-risk students. 

 

Section II: Initial Goals and Outcomes of the Quality Enhancement Plan 

 

SAM originally focused on two goals in an effort to achieve a set of specific outcomes: 

 

Goal One: Improve student ownership of their academic experience with a focus on the sophomore 

level. 

 

Student Learning Outcomes: Empower students to have more ownership in directing their academic 

career through developing their skills to use the tools and resources and teaching them to value their 

academic and co-curricular experiences. 

 

SLO 1: Identify high-impact learning practices such as internships, service learning, undergraduate 

research, studies abroad opportunities, and associate these practices with their academic and career 

goals; 

SLO 2: Analyze the requirements of their degree program as a path to their academic and career 

goals; 

SLO 3: Reflect on their personal interests, strengths, and challenges to develop a strategy to achieve 

academic, career, and personal goals; 

SLO 4: Utilize extra-curricular opportunities and student services and associate these experiences 

with their academic and career goals; and, 

SLO 5: Establish a positive relationship with their academic advisor and program faculty. 

 

Goal Two: Improve the quality of advising and mentoring. 

https://www.nicholls.edu/sam/the-freshman-reflection-piece-and-sophomore-reflection-piece/
https://www.nicholls.edu/sam/the-freshman-reflection-piece-and-sophomore-reflection-piece/
https://www.nicholls.edu/sam/sam-advisor-certification/
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Programmatic Outcomes: Increase one-on-one faculty contact with students and create more 

meaningful interactions to increase student persistence and also to enhance students’ experiences 

and commitments to the University.  

 

PO 1: Elevate the priority of advising at Nicholls State University; 

PO 2: Create continuity in advising for sophomores transitioning from the AAC to their major; 

PO 3: Improve the quality of advising at Nicholls State University; and, 

PO 4: Improve course availability. 

 

Section III: Changes Made to the QEP 

 

No changes were recommended by the on-site team regarding the original proposal, but, in consultation 

with SACSCOC representatives, the QEP implementation team identified ways to refine and focus our 

student learning outcomes to better reflect the priorities of SAM.  Other changes made to the QEP 

happened organically throughout the process of planning, implementation, and assessment. 

 

Change 1: Revision of the Student Learning Outcomes 

 

After discussions with the SACSCOC visiting review committee, the QEP team revised the first four 

student learning outcomes to improve their focus and specificity and the order changed to reflect 

program priorities more accurately. The fifth outcome – because it would be difficult to measure as a 

student learning outcome, and because it is as dependent upon the advisor as the advisee – was omitted.  

The planned assessments and surveys to assess SLO5 were still collected to add robustness to the 

assessment of the other program outcomes.   

 

In the second year of implementation, SLO 4 was split into two separate SLOs because, upon 

reviewing the Freshmen Reflection Pieces, the Assessment Committee reported that students were not 

completely addressing both extra-curricular and student services in their responses.  Separating each 

into a singular learning outcome resulted in students’ more completely addressing each of the elements: 

extra-curricular and student services.  After consideration of the above changes, the revised student 

learning outcomes were edited to include the following: 

 

SLO 1: Reflect on personal interests, strengths and challenges to achieve academic, career, and 

personal goals; 

SLO 2: Analyze requirements of their degree program as a path to their academic and career goals; 

SLO 3: Connect high-impact learning practices with academic and career goals;  

SLO 4: Connect extra-curricular opportunities with their academic and career goals; and 

SLO 5: Connect student services with their academic and career goals. 

 

Change 2: Consolidation of Departmental Plans and Advising Syllabus 

The original objective to have all departments create advising syllabi based on a common model was 

pursued in earnest in 2016.  However, discussions among faculty, administrators, and the QEP 

implementation team ultimately resulted in abandoning this goal since most, if not all, elements of the 

advising syllabus were included in departmental transition plans.  In the SAM proposal, both 

Departmental Advising Plans and Departmental Transition Plans were designed to address continuity in 

advising for sophomores transitioning from the Academic Advising Center to academic departments.  

https://www.nicholls.edu/sam/the-freshman-reflection-piece-and-sophomore-reflection-piece/
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After developing templates for these separate documents, the SAM Implementation Committee 

determined that the two plans would be better combined into one document to streamline completion 

and submission of these plans.  One new template was developed for a Departmental Advising and 

Transition Plan; the template can be found here.  Academic departments then composed the 

Departmental Advising and Transition Plans which are posted online here. 

 

Change 3: Acceleration of the Schedule of Faculty Advisor Training 

 

The initial schedule sought to train 50 faculty each semester, starting with the first series of workshops 

in spring of 2017.  Instead, all faculty were invited to participate in training workshops on a less-

intensive schedule over the course of 2017 and 2018, which enabled a greater number of faculty to 

achieve SAM Advisor Certification.  As a result of this initial large-scale professional development, 

momentum was developed for the QEP professional development initiatives. 

 

Change 4: Deletion of Advising Incentives 

 

While the original plan outlined specific incentives for both faculty and students to prioritize advising, 

neither was entirely feasible as originally expressed in the QEP. Regarding the plan to offer early 

registration to sophomores who attend early advising sessions, prior institutional commitments to other 

groups of students – including athletes – meant that offering early registration to these students could 

have resulted in greater than 30% of all undergraduates registering early. 

 

On the faculty side, the proposal to include advising as a fixed component of the teaching portion of 

annual faculty evaluation was naturally complicated by the wide range of advising workloads across 

the University. Compared to teaching load, which is consistent across colleges and departments, 

advising loads proved too variable to warrant a fixed percentage of overall teaching load. While the 

QEP anticipated this to some degree – and suggested, for example, that other duties might be assigned 

in lieu of advising – academic deans and department heads were not in favor of this initiative. 

 

Advising has, of course, remained an important part of the service component of annual faculty 

evaluations, and the Academic Advising Inventory (AAI) is annually administered by the office of 

Institutional Research and shared with departmental administration so that they might review and 

reward advisor success.  Results of this inventory are disaggregated by academic departments and sent 

to colleges and departments for their review. 

 

The SAM Implementation Committee identified alternate ways to recognize and incentivize advising 

performance.  SAM Advisor Certification is now part of departmental advising plans and is recognized 

as part of promotion and tenure applications.  Annual faculty evaluations can include SAM Advisor 

Certification as an evaluation component, and faculty include their certification status on their vitae.  

Academic programs are also reporting SAM Advisor Certification as part of the five-year program 

review cycle and annual plans. 

 

Change 5: Change in Organizational Structure and Career Services Integration 

 

The original SAM plan included a close partnership between the SAM Implementation Team and the 

Office of Career Services, a shared administrative assistant for both units, and the recruitment of an 

industrial relations coordinator to operate in the Career Services unit.  These two units would operate 

https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2021/12/SAM-Dept-Plan-Template.pdf
https://www.nicholls.edu/sam/transition-plans/
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under the Provost and Vice President for Academic Affairs.  At the time SAM implementation began, 

the Office of Career Services operated within the Academic Affairs division, but soon was moved to the 

Student Affairs unit.  Since 2016, the position now responsible for the implementation of the QEP, 

among other duties, is the Director of Student Success and Retention. The new organizational structure 

can be found here. 

 

Cooperation between the Office of Career Services and the QEP team is still critical for the completion 

of student learning objectives.  The Career Services staff helps to administer the Focus2Career 

assessment, an important part of the Freshman Reflection Piece (FRP) that helps students reflect and 

write about their academic and career goals.   

 

Change 6: Leadership of SAM and the QEP Initiatives 

 

After the SACSCOC reaccreditation visit in spring of 2016, a search committee was formed and 

recruitment of a QEP Director began.  In September 2016, a QEP Director was hired and began 

working with the SAM Implementation Committee to execute the plan.  Through the course of the 

QEP, three staff members were responsible for SAM administration; a timeline and description are 

available here.  

 

Section IV: Impact on Student Learning and/or the Environment Supporting Student Learning 

 

SAM originally focused on two goals in an effort to achieve a set of specific outcomes: 

 

Goal One: Improve student ownership of their academic experience with a focus on the sophomore 

level. 

 

Student Learning Outcomes: Empower students to have more ownership in directing their academic 

career through developing their skills to use the tools and resources and teaching them to value 

their academic and co-curricular experiences. 

 

UNIV 101 instructors initiate the development of an ePortfolio using campus assessment software 

during the first semester of the freshman year. The ePortfolio’s first entry is the Freshman Reflection 

Piece (FRP).  Because the FRP aligns directly with the student learning outcomes and is used for a 

rubric-based assessment of these, it provides a baseline for interpreting the results of the Sophomore 

Reflection Piece (SRP). For a complete description, writing template, assessment rubric, and writing 

samples from the FRP and SRP, click here. 

 

After examining the direct assessment of student learning, it is clear that students on campus: 

• have more knowledge and skills to use the tools and resources available to them,  

• have a greater knowledge of high-impact learning practices and they value these practices as a 

critical step on the journey towards their career,  

• have actively thought about participating in or have started to participate in at least one high-

impact learning practice, 

• have a greater knowledge of the value of student services or have actively participated in one or 

more student services, and 

https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/02/Organizational-Chart.pdf
https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/02/SAM-Reporting-Structure-and-Leadership-Timeline.pdf
https://www.nicholls.edu/sam/the-freshman-reflection-piece-and-sophomore-reflection-piece/
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• have a greater knowledge of the value of extracurricular opportunities or have actively 

participated in one or more extracurricular opportunities. 

 

Student learning was assessed by members of the SAM Assessment Committee twice per year. 

Through the duration of the QEP, the membership of the Assessment Committee remained the same 

which added strength and reliability to our assessment efforts.  An assessment timeline is available 

here.  A rubric was developed for assessment and used for both the FRP and SRP allowing for 

comparison of student learning between the pieces submitted by first-time freshmen and students at the 

end of their sophomore year.  Random sampling was used to obtain a manageable number of reflection 

pieces for assessment. 

 

Assessment of Freshman Reflection Piece and the Sophomore Reflection Piece 

 

Figure 1 below shows the assessment results from the FRP from fall 2016 to fall 2020.  FRPs were 

administered in the fall semesters, excluding 2018 due to assessment software issues, and student 

learning growth was recorded between our first and final assessment cycle.  “Acceptable” performance 

was determined by the number of students scoring at proficient and distinguished levels on the rubric.  

The percent of students scoring “acceptable” each year increased from 2016 to 2020 on all assessment 

measures for all student learning outcomes.  Assessment results for the FRP show improvements in 

learning for all student learning outcomes from 2016 through 2020.  FRP assessment results, 

disaggregated by student learning outcomes, are available on the “SAM Assessment” webpage. 

 

Figure 1: Freshman Reflection Piece Assessment Data by Year 

 
 

Figure 2 below shows SRP assessment results from spring 2018 to spring 2021.  SRP administration 

was delayed to allow the first respondents of the FRP to become sophomores.  “Acceptable” 

performance was determined by the number of students scoring at proficient and distinguished levels 

on the rubric.  The percent of students scoring “acceptable” increased from the first administration to 

the last, with some fluctuations year-to-year.  These decreases were not surprising given the change in 

the structure of advising delivery during COVID-19.  Many academic departments either moved to a 

completely online advising process or did not require advising visits during some semesters.  SRP 
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https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/01/SAM-Assessment-Committee.pdf
https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/03/SAM-Assesment-Timeline.pdf
https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2021/11/SAM-FRP-SRP-Rubric.pdf
https://www.nicholls.edu/sam/assessment/
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assessment results, disaggregated by student learning outcomes, are available on the “SAM 

Assessment” webpage. 

 

Figure 2: Sophomore Reflection Piece Assessment Data by Year 

 
 

Goal Two: Improve the quality of advising and mentoring 

 

Outcomes: Increase one-on-one faculty contact with students and create more meaningful interactions 

to increase student persistence and also to enhance students’ experiences and commitments to 

the University.  

 

PO 1: Elevate the priority of advising at Nicholls State University; 

 

Increase the One-on-one Contact Between Faculty and Students 

 

One essential part of Goal Two is increasing the occurrence of one-on-one contact between faculty and 

students.  The Academic Advising Inventory (AAI), developed by the National Academic Advising 

Association (NACADA), is available to members and editable based on the institution’s needs.  

Nicholls used the AAI to help assess the effectiveness of student advising.  From 2018 to 2020, there 

was an increase in the percent of students reporting that they attended at least two academic advising 

sessions per year.  In 2018, 73% of students reported attending at least two academic advising sessions 

per year.  By 2020, 77% percent of students reported attending two or more academic advising sessions 

per year.  A decrease between 2020 and 2021 was recorded with 71% of students reporting two or more 

academic advising sessions in the academic year.  While this decrease is noted, is not surprising given 

the implementation of COVID-19 restrictions and virtual learning in the spring of 2020 and somewhat 

in the fall of 2020.  The complete trend analysis can be found here. 

 

Create More Meaningful Interactions 

 

The Noel-Levitz Student Satisfaction Inventory (SSI), administered every other year on campus, 

provides institutions with insights into what students believe is important about different aspects of the 

institution as well as their satisfaction with those aspects.  During the course of the QEP, students were 
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surveyed three times (2017, 2019, and 2021).  The Academic Advising Effectiveness Scale was used to 

measure satisfaction with several areas of student-advisor interaction.  In some areas, the performance 

gap decreased between 2017 and 2019.  In some areas, the performance gap increased between 2017 

and 2019.  Moving forward, these measures will be used to provide guidance when designing 

professional development offerings, specifically on the topics of relationship-building and mentoring.  

The AAI results are disaggregated by college/major and shared with deans and academic department 

heads.  This allows academic programs to review and reflect on student feedback as it relates to 

advising activities in their academic departments.   

 

Enhance Student Experiences 

 

SAM seeks to increase and enhance students’ knowledge of and participation in high-impact learning 

practices, extra-curricular opportunities, and student services.  Another crucial element of this process 

was having students connect these experiences and opportunities to their academic and career goals.   

 

While student learning was measured through the FRP and SRP, the National Survey of Student 

Engagement (NSSE) helped us measure student engagement and participation in high-impact learning 

practices.  A complete item trend analysis can be found here.  Between their freshman and senior years, 

many more students reported that they have completed or are currently participating in high-impact 

practices.  This summary table, containing 2017, 2018, and 2020 NSSI results, illustrates the first-year 

to senior-year increase in engagement in high-impact learning practices. 

 

The NSSE results also illustrate students’ participation in or plans to participate in extracurricular and 

student services, as well as their perceptions on how much the institution emphasizes utilizing these 

services and resources.  Survey results indicate that between first-year and senior-year students, intent 

to participate and actual participation increase during the college experience.  A summary table is 

available here. 

 

PO 2: Create continuity in advising for sophomores transitioning from the AAC to their major; 

 

Academic departments composed and regularly updated Departmental Advising and Transition Plans to 

address continuity in advising and to outline a process for transitioning sophomores from the Academic 

Advising Center to their major departments.  The template developed for composing these plans can be 

found here. Current Departmental Advising and Transition Plans can be found on the “SAM” webpage.   

 

PO 3: Improve the quality of advising at Nicholls State University 

 

Several survey items on the AAI can help illustrate the improvements made to the quality of advising 

on campus since the implementation of the QEP.  From 2018 to 2021, scores increased on the following 

AAI survey measures (on a 5-point scale, with 5 being the highest rating): 

 

• “My advisor is interested in helping me learn how to find out about courses and programs for 

myself” increased from 4.07 to 4.26. 

• “My advisor shows an interest in my outside-of-class activities” increased from 3.39 to 3.75. 

• “My advisor sometimes suggests outside-of-class activities” increased from 3.15 to 3.53. 

https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/02/Academic-Advising-Effectiveness-Scale-Results-Table.pdf
https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/01/NSSE-Item-Trend-Analysis-2017-2020.pdf
https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/02/NSSE-Engagement-in-HIP.pdf
https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/02/NSSE-Engagement-in-SS-and-EOp.pdf
https://www.nicholls.edu/sam/transition-plans/
https://www.nicholls.edu/sam/transition-plans/
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• “My advisor assists me in identifying realistic academic goals based on what I know about 

myself and my grades” increased from 3.86 to 4.11. 

 

Overall student satisfaction with academic advising on campus has improved since the implementation 

of SAM.  The AAI summary table illustrates that student satisfaction with other aspects of advising 

have also consistently improved since the implementation of SAM.   

 

SAM Advisor Certification and Professional Development 

 

The first semester of SAM implementation, spring 2017, began with a campus-wide professional 

development session that would put faculty on the path to SAM Advisor Certification.  Faculty training 

began in spring of 2017 with a convocation presentation, “Academic Life Coaching: Completion in 

Action.”  During that semester, the QEP Director presented the first two SAM workshops, meeting with 

University faculty in groups organized according to college. The first of these focused on the theme of 

“Surviving vs. Thriving Students”; the second focused on “Student Success.” Specifically, these 

sessions, which were attended by more than 72% and 94% of full-time faculty, respectively, addressed 

how we define student success, particularly at Nicholls. 

 

SAM Advisor Certification is attainable by levels as described here.  By the middle of the spring 2022 

semester, Nicholls State University had certified 248 faculty and staff advisors by offering 203 separate 

opportunities to engage in professional development.  An archive of all SAM workshops offered can be 

found here. 

 

PO 4: Improve Course Availability 

 

SAM proposed analyzing existing data and working with academic deans to determine the courses and 

number of sections needed to fulfill student scheduling needs.   The university also wanted to develop 

procedures that closely monitor scheduled courses in light of degree plans, and to request changes to 

the schedule based on perceived needs. Throughout the course of the QEP, administrators from the 

offices of Records, Academic Advising, and Academic Affairs worked towards solutions that would 

ensure the optimal course offerings each semester.  The goal of this effort was to be more proactive, 

rather than reactive, when refining course offerings.  

 

As a result, several processes were adopted to increase communication about course needs, to ensure 

initial course offerings would be sufficient to meet student needs, and to expedite the creation of 

courses should new needs arise.  One of the most impactful processes that has been initiated is roll-over 

schedule creation in BANNER, the University’s schedule creation software.  Essentially, the schedule 

of classes from one semester is “rolled over” into the following year’s matching semester (spring-to-

spring or fall-to-fall, for example).  As enrollment numbers remain fairly consistent from year-to-year, 

course needs also remain consistent.   

 

To complement this new process, individuals who are most involved with scheduling new students 

were empowered to review and recommend course offerings to the Office of Academic Affairs and/or 

the academic departments if needs were found.  For example, Academic Advising Center staff could 

directly contact the department head of the mathematics department if all sections of a certain math 

course were full and more seats were needed.  Since the adoption of this procedure, course availability 

https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/02/AAI-Summary-Table.pdf
https://www.nicholls.edu/sam/sam-advisor-certification/
https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/03/SAM-Workshop-Archive.pdf
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has greatly improved, and there have been fewer efforts to add courses during freshman orientation in 

the immediate days before semesters begin.   

 

Section V: Reflection on QEP Experience 

 

Greater Awareness of Student Expectations and Experiences in Academic Advising 

 

Combined results from the SSI and AAI reflect increases in student satisfaction with academic advising 

on some levels.  Results also indicate that academic and student support units should more carefully 

consider student expectations regarding advising.  These expectations should help guide activities such 

as professional development for faculty and staff advisors.  The information gained from these surveys 

is shared with academic units in order for administration and faculty to better understand student 

expectations regarding advising activities.  Student survey results indicate the following: 

 

• Students place most importance on the following activities during the academic advising 

session: planning classes for the next term, reviewing degree requirements, and discussing 

content of courses (Academic Advising Inventory Trend Analysis). 

• Advisors are engaging in more conversations with students about setting academic and personal 

goals (Academic Advising Inventory Trend Analysis). 

• Advising effectiveness has improved through the course of the QEP (Noel-Levitz Student 

Satisfaction Inventory Advising Effectiveness Scale Trend Analysis). 

 

The results of these indirect assessment procedures have allowed academic administrators and faculty 

to gain knowledge of what our students expect when participating in advising sessions.  One of the 

overarching efforts of this QEP has been to change student expectations of advising from a 

transactional activity (scheduling classes, etc.) to a mentorship activity.  While we have improved on 

the quality of and satisfaction with academic advising on campus, it is clear that students still prioritize 

scheduling and discussion of classes over participating in a mentorship relationship with advisors. 

 

Increased Identification of and Intent to Participate in High-Impact Learning Practices  

 

Assessment results have shown that students more clearly understand why these practices are important 

as they work towards their academic and career goals.  This is important since many students have 

more opportunities to participate in such activities at the sophomore level or above.  Since the start of 

our QEP, some academic departments have worked to develop or integrate more high-impact learning 

practices into their academic programs, either as required components or complementary activities.  

The SAM Implementation Committee has decided to move forward with a process to identify and trach 

high-impact practices across campus.  This information will be used to connect students to practices 

that are a good fit for their major and career goals. 

 

Integration into University Procedures and Practices 

 

Departmental Advising and Transition Plans have now been integrated into our institution’s annual 

planning and program review processes.  Many of the items on the Advising and Transition Plans are 

critical to meeting the enrollment and retention goals of the Academic Master Plan.  Completing the 

Advising and Transition Plans enables academic departments to understand how effectively they 

https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/01/AAI-Trend-Analysis.pdf
https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/01/AAI-Trend-Analysis.pdf
https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/01/Academic-Advising-Effectiveness-Scale-Trend-Analysis.pdf
https://www.nicholls.edu/sam/wp-content/uploads/sites/106/2022/01/Academic-Advising-Effectiveness-Scale-Trend-Analysis.pdf
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transition sophomore students into their programs.  It is critical that departments regularly review and 

assess these activities in order to manage the transition from freshman advising with efficiency and 

thoroughness.   

 

Since its first administration, the FRP has proven to be an impactful learning experience and 

assessment tool focusing on goal setting and academic awareness.  Students in the UNIV 101 course 

now have a more robust, comprehensive career and academic research opportunity (the FRP) that will 

continue to be administered into future years.  As it did at the beginning of the QEP, the FRP will be 

allowed to develop organically to reflect the current needs of the students and the learning outcomes 

included in our first-year course.  Since its beginning, the FRP has proven to be a very valuable data 

collection tool that helps our institution understand how we can best help incoming students begin to 

develop their academic and career goals.  The SRP administration will continue as well because it has 

now become part of critical sophomore milestones and/or courses in most academic programs. 

 

Enhanced Professional Development for Faculty and Staff 

 

Inspired by the increased professional development offerings of SAM, which were designed to enhance 

the skills of faculty as advisors and mentors, the University has formed a Center for Teaching 

Excellence (CTE).  Since its inception, CTE and SAM advisor trainings have offered cooperative 

professional development opportunities including topics such as advising basics and inclusiveness in 

advising and the classroom.  Moving forward, CTE and SAM advisor trainings will continue to offer 

opportunities for faculty to engage, share knowledge, and develop their skills as advisors and teachers.   

 

Next Steps 

 

The goals of SAM were to elevate the role of advising in the academic lives of our students, and to 

improve the quality of advising on campus.  Increased focus on the sophomore transition from advising 

in the Academic Advising Center to advising in the academic departments has proven fruitful with 

gains in student learning and student satisfaction with advising.  Students are now more aware of and 

have increased their participation in high-impact learning practices, extra-curricular opportunities, and 

student services.  Advisors have communicated the importance of these experiences and opportunities, 

and students have learned from the interactions with advisors and faculty.   

 

Since the beginning of the QEP, academic departments have improved plans and now implement 

effective transitions into advising within their departments, ensuring connection to a faculty advisor in 

a timely manner.  Student success has taken on a new meaning since the implementation of SAM.  This 

meaning has become broader and more holistic and includes aspects of advising and relationship 

building not previously included in discussions of student success.  Because of SAM, greater focus has 

been placed on the quality of advising, the information communicated in advising meetings, and the 

work to get students more involved in beneficial activities in class and on campus. 

 

The QEP Implementation Committee, upon completing the QEP, will focus on continuing the SAM 

initiatives now included in University procedures.  While the spirit of the QEP will live on with these 

continuing initiatives, the QEP Implementation Committee will transition into the Student Success and 

Retention Committee and grow to include new members from across campus.  This new committee 

will work to evaluate data and identify ways to help improve student success and retention. 

https://www.nicholls.edu/cte/
https://www.nicholls.edu/cte/

